Friday Bridge Primary School Pupil Premium Strategy October 2025 2026
	Detail 
	Data 

	Number of pupils in school 
	 97

	Proportion (%) of pupil premium eligible pupils 
	42.6%


	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year) 
	 2025 2026

	Date this statement was published 
	 December 2025

	Date on which it will be reviewed 
	 July 2026

	Statement authorised by 
	 

	Pupil premium lead 
	 Maria Higgins

	Governor / Trustee lead 
	 Sonia Harwood



	Detail 
	Amount 

	Pupil premium funding allocation this academic year 
	£ £58684   

	Pupil premium funding carried forward from previous years (enter £0 if not applicable) 
	£ 0

	Total budget for this academic year 
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year 
	£ 


Statement of Intent

Ultimate objectives for disadvantaged pupils
· All disadvantaged pupils at Friday Bridge Primary School make accelerated progress so that the gap in progress for reading, writing and mathematics (RWM), phonics and GLD is more closely aligned to national averages for their cohorts within three years.
· Attendance, engagement and participation of disadvantaged pupils rise to at least match that of their peers so they can access consistently high‑quality teaching.
· Disadvantaged pupils develop strong oral language and vocabulary, secure phonics and reading skills, positive wellbeing and resilience so they are prepared for the next stage of their education and life.
· Pupils doubly disadvantaged with SEND access effective, evidence‑based provision so that their progress and inclusion improve.

How this strategy works towards those objectives
· We use the DfE Menu of Approaches three‑tier model (Tier 1 High‑quality teaching; Tier 2 Targeted academic support; Tier 3 Wider strategies) to deploy Pupil Premium funding coherently. This ensures that most resource supports improving everyday classroom teaching and curriculum (the highest long‑term impact), targeted small‑group and one‑to‑one tuition where required, and evidence‑based pastoral and family support to remove barriers to learning.
· We prioritise evidence‑based approaches (EEF and DfE guidance) and monitor impact frequently (termly progress checks, phonics checks, attendance reviews, case studies) so we can redirect resources to what works in our context.
· The strategy aligns with our school vision (feeding irresistible learning, cultivating pride and joy, growing ambitious learners) and school improvement priorities (phonics, Mastering Number, curriculum sequencing, behaviour and SEMH provision, and staff CPD).

Key principles of the strategy
· Prioritise high‑quality teaching for all disadvantaged pupils first: improved curriculum design, teacher subject and pedagogical knowledge, and consistent implementation of SSP phonics and Mastering Number.
· Targeted catch‑up where evidence shows greater impact (small group/one‑to‑one tuition, structured reading and oral language programmes).
· Address wider barriers to learning (attendance, family engagement, enrichment, SEMH) with tailored, responsive interventions.
· Use robust measurement: clear success criteria, termly review cycles and pupil‑level impact evidence to inform next steps.
· Be inclusive and proportionate to needs: ensure the resource base and high SEND levels are reflected in plans and liaison with SENDCo and external specialists.

2. Challenges
	Challenge Number
	Detail of challenge

	1
	Disadvantaged pupils have lower attendance and higher rates of persistent absence than non‑PP peers, reducing access to consistent teaching and contributing to lower outcomes.

	2
	Underdeveloped oral language skills and vocabulary gaps from Reception through KS2, disproportionately affecting disadvantaged pupils and limiting comprehension and writing development.

	3
	Disadvantaged pupils have greater difficulties with phonics and reading (decoding, comprehension and reading for pleasure), shown in below‑national outcomes in Y1 phonics and weak reading across KS1/2.

	4
	Many disadvantaged pupils experience social, emotional and mental health (SEMH) barriers (low self‑esteem, family separation, rural isolation, lack of enrichment) that affect readiness to learn and behaviour, and are particularly prevalent among PP pupils and resource‑base pupils.

	5
	Outcomes for reading, writing and mathematics are significantly below national averages because pupils have not consistently had access to high‑quality teaching, sequenced curriculum and effective assessment and intervention historically.


(Each challenge is drawn from the school’s data and contextual barriers provided; strategy activities map directly to these numbered challenges.)


3. Intended Outcomes
	Intended Outcome
	Success Criteria

	Improved attendance and reduced persistent absence for disadvantaged pupils
	- Overall attendance for disadvantaged pupils rises by at least 4 percentage points in year 1 and closes gap with non‑PP to <2 percentage points within 2 years. - Persistent absence (PA) among PP pupils reduces by 50% in 2 years. - Termly case reviews show improved engagement for targeted families. (Linked to Challenge 1)

	Stronger oral language and vocabulary across EYFS/KS1/KS2
	Reception baseline vs end‑year language assessments show accelerated progress for PP children;) PP children meeting age‑related expectations in language by end of Reception within 2 years. - Teacher subject knowledge and planned vocabulary progression (knowledge organisers) implemented across curriculum. (Linked to Challenge 2)

	Improved phonics and reading outcomes
	- Y1 phonics pass rate for disadvantaged pupils improves to at least national average within 2 years, and Y2 catch‑up phonics outcomes likewise improve. - KS1/KS2 reading attainment and progress measures for PP pupils move to at least national average for similar cohorts within 3 years. - Increase in reading for pleasure engagement (library loans, home reading records). (Linked to Challenge 3)

	4. Improved SEMH, behaviour and participation in enrichment
	- Reduction in behaviour incidents for PP pupils by 40% in year 1, improved wellbeing measures (pupil self‑report / ELSA records). - Increased participation from disadvantaged pupils in trips, clubs, OPAL play and wider opportunities. - Improved inclusion outcomes for resource base pupils (attendance, engagement, measurable SEMH targets). (Linked to Challenge 4)

	5. Higher quality teaching and curriculum leadership, leading to improved RWM outcomes
	- Curriculum intent and progression documents reviewed and sequenced; staff CPD and coaching in place for curriculum areas flagged in Ofsted report. - Teacher observation and assessment evidence shows consistent implementation of planned curriculum. - By end of year 3, RWM outcomes for disadvantaged pupils improve to at least national average for similar cohorts (measured by statutory and internal assessments). (Linked to Challenge 5)
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4. Activity in This Academic Year
Teaching (Tier 1: High‑Quality Teaching, Assessment & Curriculum / CPD / Recruitment & Retention)
	Activity
	Evidence that supports this approach

	Systematic Synthetic Phonics (SSP) initial & ongoing CPD for all EYFS/KS1 staff; purchase fidelity resources (validated SSP programme), phonics coach and release time for coaching; regular fidelity checks and same‑day keep‑up system.
	EEF toolkit: Phonics has high impact for very low cost, with strong evidence for SSP improving early reading: EEF – Phonics. DfE guidance endorses SSP as central to improving early reading: [DfE – Pupil premium and reading approaches] (see Pupil Premium guidance). Addresses Challenge(s): 3, 5

	Implement Mastering Number across the whole school; provide CPD, planning time and coaching to embed fluency and number sense.
	EEF guidance on early mathematics and EEF evidence summaries highlight focused number sense and fluency programmes as effective for building mathematical foundations: EEF – Improving Mathematics in the Early Years and KS1 (guidance and summaries). Addresses Challenge(s): 5, 3

	Whole‑school curriculum review and sequencing project (priority subjects RWM), including clear vocabulary and knowledge organisers, with CPD for staff new to roles/ECTs and subject lead coaching.
	EEF guidance on curriculum sequencing and the importance of well‑sequenced cumulative curriculum; EEF guidance on professional development shows structured CPD + coaching improves teacher practice: EEF – Effective Professional Development. Addresses Challenge(s): 2, 5

	 Implement evidence‑based early communication & language approaches in Reception (structured talk routines, narrative interventions) and train staff in oral language strategies 
	EEF guidance: Improving Communication and Language in the Early Years shows targeted oral language work has high impact on early language development: EEF – Communication and Language (Early Years guidance). Addresses Challenge(s): 2, 5

	Coaching & mentoring for ECTs and staff new to role, and targeted recruitment/retention incentives (subject leader release, mentoring time, CPD where required).
	EEF evidence on the benefits of mentoring for teacher retention and the importance of CPD/structured support to improve classroom practice: EEF – Effective Professional Development. Addresses Challenge(s): 5

	 Teaching assistant (TA) training and deployment review to ensure TAs deliver structured, evidence‑based interventions (tutoring support, reading practice) rather than replacing teacher instruction.
	EEF: Teaching Assistant Interventions can have impact when TAs are trained to deliver targeted interventions and structured programmes: EEF – Teaching Assistant Interventions. Addresses Challenge(s): 3, 5


Targeted Academic Support (Tier 2: Small‑group / 1‑1 tuition / Interventions / SEND)
	Activity
	Evidence that supports this approach

	Targeted small‑group and one‑to‑one tuition for disadvantaged pupils in reading and maths (school‑led tutoring and/or validated external tutors), prioritising Y6, phonics and pupils below age expectations.
	EEF: One‑to‑one and small‑group tuition show strong effects when well‑targeted and structured: EEF – One to One Tuition and EEF – Small Group Tuition. Addresses Challenge(s): 3, 5

	Structured reading comprehension curriculum for Y1 upward sand daily 1:1 reading for early readers / vulnerable pupils
	EEF guidance: Reading comprehension strategies and guided oral reading have positive impact; combined with SSP for early decoding yields improvements: EEF – Reading Comprehension Strategies & Phonics and EEF – Phonics. Addresses Challenge(s): 2, 3

	Early language interventions in Reception and targeted oral language programmes for identified KS1/KS2 pupils (structured talk, vocabulary teaching,incidental talk dialogic reading).
	EEF: Oral language interventions produce strong gains, particularly in early years, supporting vocabulary, comprehension and later attainment: EEF – Oral Language Interventions and EEF – Communication and Language (Early Years guidance). Addresses Challenge(s): 2, 3

	Structured catch‑up programmes for phonics (daily keep‑up & rapid catch‑up groups) and use of Little Wandle phonic catch‑up resources for KS2 weak decoders.
	EEF – Phonics and small group tuition guidance; targeted catch‑up is effective when structured and intensive: EEF – Phonics and EEF – Small Group Tuition. Addresses Challenge(s): 3, 5

	SEND‑specific targeted interventions – ELSA, Play Therapy
	EEF guidance on SEND and targeted interventions indicates tailored approaches and close monitoring improve outcomes when aligned with high‑quality teaching: EEF – Special Educational Needs in Mainstream Schools (evidence summary) (see EEF resources). Addresses Challenge(s): 4, 5


Wider Strategies (Tier 3: Attendance, SEMH, Enrichment, Parent Support)
	Activity
	Evidence that supports this approach

	Continue to use statutory powers around attendance, use of office staff to maintain attendance spreadsheet of actions and weekly attendance figures.HT to continue to hold PCM meetings
	EEF attendance evidence brief recommends personalised parental communications, responsive approaches and dedicated attendance work: EEF – Evidence brief on improving attendance and support for disadvantaged pupils. Addresses Challenge(s): 1

	Family engagement: run accessible parent workshops (phonics at home, reading with children, maths talk), flexible timings, translated resources where required; family liaison home visits for the most vulnerable.
	EEF guidance: Parental engagement can improve outcomes, especially where schools provide clear, practical strategies parents can use: EEF – Working with Parents to Support Children’s Learning (guidance). Addresses Challenge(s): 1, 2, 3, 4

	Breakfast club and in‑school essentials support (food, hygiene packs, subsidised uniform/trips/food signposting). Priority access for PP families.
	EEF and other evidence identify meal provision as a component of comprehensive attendance and wellbeing approaches: EEF – Attendance evidence & interventions summary. Addresses Challenge(s): 1, 4

	SEMH support: ELSA, Play Therapy, nurture groups, therapeutic input, OPAL play development, restorative practice and training for staff in trauma‑informed approaches; provide outreach for rural isolated families.
	EEF guidance for Social and Emotional Learning (SEL) and behaviour interventions indicates SEL approaches have a positive impact on attainment and behaviour when well implemented: EEF – Social and Emotional Learning and EEF – Behaviour interventions guidance. Addresses Challenge(s): 4, 1

	Enrichment and cultural capital programme: subsidised trips, clubs, library development, reading for pleasure incentives, and transport support to reduce rural isolation barriers.
	DfE and EEF advocate broadening experiences for disadvantaged pupils to improve engagement and aspiration; cultural capital/extra‑curricular activities support wider development and inclusion (see DfE Pupil Premium guidance and EEF evidence on extracurriculars & attendance): DfE – Pupil Premium guide and EEF – Supporting Attendance & Enrichment resources. Addresses Challenge(s): 4, 1, 3

	Targeted transport or travel support for families affected by rural isolation  to increase participation.
	EEF attendance brief and case studies highlight transport and access barriers for rural families; removing practical barriers supports attendance and participation: EEF – Evidence brief on improving attendance and support for disadvantaged pupils. Addresses Challenge(s): 1, 4


Implementation, Monitoring and Governance
· Leadership and accountability: The Headteacher and Senior Leadership Team (SLT) will have termly oversight of the Pupil Premium Strategy. The designated PP lead (link governor) will report to the Governing Body termly with quantitative and qualitative evidence of impact (attendance, phonics pass rates, RWM attainment/progress, reading engagement, SEMH incidents).
· Monitoring cycles: half‑termly pupil progress reviews, termly intervention reviews (RAG rated), phonics coaching records, attendance casework logs and termly family support meeting minutes.
· Evaluation: Use a mix of quantitative measures (attendance %, % Y1 phonics pass, GLD, KS1/KS2 outcomes, behaviour incident counts) and qualitative evidence (pupil voice, parent feedback, case studies) to evaluate whether success criteria are being met.
· Allocation & sustainability: Pupil Premium funding will be allocated across the three tiers with a priority on high‑quality teaching and targeted support; projects with proven impact will be embedded into core budgets where possible.
· Links to wider school improvement: This strategy is integrated with the school development plan (curriculum sequencing, Mastering Number, phonics priority, staff CPD, OPAL implementation and SEMH provision).

Review of the previous academic Year 2024 2025
	We have analysed the performance of our school’s disadvantaged pupils during the previous academic year, drawing on national assessment data and our own internal summative and formative assessments.
Review has been recorded on the 2024 205 PPG report



Appendix — Key Evidence Sources 
· EEF – Phonics (Teaching & Learning Toolkit): EEF – Phonics (evidence for SSP and phonics interventions).
· EEF – Oral Language Interventions (Toolkit): EEF – Oral Language Interventions (early language evidence).
· EEF – Communication and Language (Early Years guidance): EEF – Communication and Language (Early Years guidance) (practical steps to improve EY communication).
· EEF – One to One Tuition (Toolkit): EEF – One to One Tuition (evidence for targeted tuition).
· EEF – Small Group Tuition (Toolkit): EEF – Small Group Tuition.
· EEF – Effective Professional Development (guidance report): EEF – Effective Professional Development (CPD & coaching).
· EEF – Social and Emotional Learning (Toolkit): EEF – Social and Emotional Learning.
· EEF – Behaviour guidance report: EEF – Behaviour Guidance.
· EEF – Evidence brief on improving attendance and support for disadvantaged pupils: EEF – Attendance evidence brief.
· DfE – Pupil Premium: guide for maintained schools: DfE – Pupil Premium guide.
· NAO – Improving educational outcomes for disadvantaged children (context & system evidence): NAO – Improving educational outcomes for disadvantaged children.
Contextual notes specific to Friday Bridge Primary School planned next steps
· Friday Bridge’s mixed‑age classes require flexible grouping and tailored short‑term interventions alongside in‑class high‑quality teaching. We will use the SENDCo and resource base lead to ensure interventions are adapted and monitored for pupils with SEMH and complex needs (Challenge 4 & 5).
· The strategy supports Friday Bridge’s stated improvement priorities (phonics, Mastering Number, CPD for new staff and ECTs, behaviour improvements at Friday Bridge, OPAL implementation, ShREC & Incidental Talk projects) — activities above explicitly fund CPD and implementation time for these priorities (Challenges 2, 3, 5, 4).
· Immediate next steps (this term): finalise PP budget allocation; commission phonics programme and schedule coach; appoint / confirm Attendance Lead; map PP pupils to interventions and set individual success criteria; agree monitoring calendar with governors.
This document should be reviewed and published to parents and governors, with a short summary suitable for the school website that reflects planned activity, expected outcomes and the evaluation timetable.
Budget & Prioritisation (summary)
· The strategy budgets should prioritise:

1. CPD and curriculum planning time (phonics, maths mastery, vocabulary/oracy) — Tier 1.
2. Targeted tuition (small groups & 1:1 phonics / maths) and TA training for precise interventions — Tier 2.
3. Pastoral capacity (ELSA, counselling/play therapy), breakfast club, attendance officer Tier 3.
· Use a three‑year planning horizon but publish annual statements and reporting as required by DfE DfE Using Pupil Premium guidance.
Publication and accountability
· This strategy will be published on the school website in the DfE template format and reviewed termly by SLT and at each full‑governor meeting. Progress against intended outcomes will be reported annually to governors and included in the public PP statement.
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